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Welcome to the 

ICI training course!



First of all...

Pre Post

Keep your code safe!

Use the SAME code for Pre- & Post-

THANK YOU for taking your time to do it! It is crucial for us! 



Please scroll right for all options!
Especially if you reply on your phone!

1 = 

I strongly 

disagree
2 = 

I disagree 3 = neutral 4 = I agree

5 = 

I strongly 

agree



Introduction to the ICI Course
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The Training Programme

Introduction to the Course

Introduction to the ICI 
Project

Course Modules (1-5)

Wrap-up and Conclusions

MODULES:

1. Diversity and inclusivity in 

internationalisation.

2. The hidden curriculum and 

involving ALL students.

3. Boundary-crossing 

collaboration.

4. Inclusivity in an international 

collaborative online 

environment.

5. Scenarios and roadmaps 

towards inclusive 

comprehensive 

internationalisation.



Your Trainers

Trainer 1

Trainer 2

Trainer 3

Trainer 4

Trainer 5

Trainer 6



ACTIVITY 0.1Now, we want to know you!

My partner is… 

⮚ Name

⮚ Department, Unity, Faculty
⮚ For them inclusion is…

⮚ Their three personal facts are… (two truths and one lie)



ACTIVITY 0.2

Code of Conduct

• What do you value in a training courses?
• What is important to you in a training course?

• What would you like to avoid at all costs? 

Let’s set the ground rules we want to play with



Dumb ideas

Impossible

Stupid

Exchange of opinions and good ideas!
We can all learn from each other



Methodology

Interactive

Collaborative

Inclusive

An invite:

Questions, any time!



ACTIVITY 0.3

What are your expectations?



Purpose of the ICI Training Course

The ICI training programme has been designed 

to support the participants to address 

institutional issues that hinder students to 

benefit from internationalisation, related to the 

students’ background and characteristics.



Overarching Intended Learning Outcomes

After completion of the five modules of the training programme participants are able to: 

1. Explain the relevance and need for a focus on comprehensive inclusive 

internationalisation

2. Give examples of systemic and hidden exclusionary policies and practices at their own 

institution.

3. Start a conversation within their own institution or department on how to address 

systemic and hidden exclusionary policies and practices (roadmap).



Introduction to the Project

ICI 

Inclusive Comprehensive Internationalisation

Enhancing global learning opportunities for ALL students



Basics

Type of project: 

Erasmus+ Cooperation Partnership

Duration: 

01/02/2022 – 31/01/2025

Budget:

327,056.00 € 



ICI Project - Inclusive Comprehensive Internationalisation: Enhancing 

global learning opportunities for ALL students

Partners

Universitat Rovira i Virgili (coordinator, Spain)​
Stichting Hogeschool van Amsterdam (Netherlands)​

Uniwersytet im. Adama Mickiewicza w Poznaniu (Poland)​
Università degli Studi di Napoli Federico II (Italy)​

Metropolia Ammattikorkeakoulu Oy (Finland)​
Gregersen Hermans Consultancy (Netherlands)​

Associated Partners
Universidad Nacional del Litoral (Argentina), Aurora Network,

U!REKA SHIFT, Sgroup, ERASMUS Student Network Finland

Vision

Help co-create equal opportunities with and for all students to 
benefit from internationalisation, regardless of their 

background, orientation or capability, and to improve their 
international and intercultural competences. ​

We need every voice to help create a peaceful and sustainable 
world.

Project Results

A framework for the implementation of an inclusive comprehensive 
internationalisation approach at higher education institutions (PR1)

Guidelines for self-assessment of inclusive internationalisation 
learning opportunities (PR2)

A training course that can be used to implement an inclusive 
comprehensive internationalisation approach at higher education 

institutions (PR3)
A manual to implement the ICI Training Course (PR4)

An institutional roadmap of good practices that will help those willing 
to implement an inclusive comprehensive internationalisation 

approach to do so (PR5)
How did it start? Our Approach to ICI

Co-creation​ through iterative​ process

Sharing and Celebrating: ICI festivals​ - Spreading the ICI vision in our 
home institutions and beyond

ICI Core Teams​: Main change agents at each partner university  for 
implementing a comprehensive and inclusive internationalisation 

strategy:
➢An internationalisation leader​

➢ An academic/teaching coordinator ​
➢ An educational developer​

➢ An administrative staff member​
➢ An ICT/Blended learning expert ​

➢ Two students

Info and contact:
www.iciproject.org

ici@urv.cat

Follow us on:
@ici_project

ici-project

http://www.iciproject.org/
mailto:ici@urv.cat
https://www.linkedin.com/in/ici-project


ICI Framework 

The ICI Framework provides a standard of excellence for HEIs who intend to reflect and 

take action to enhance on their own approach to inclusive internationalisation. 

It includes:

o A definition of inclusive internationalisation 

o A multidimensional model, consisting of three dimensions as indicators for inclusivity 

and two underlying drivers 

o An ICI institutional self-assessment tool

o Guidelines on how to perform and interpret a self-assessment

o Examples of good practice 



ICI Core Teams 

Main change agents at each partner 

university for implementing a 

comprehensive and 
inclusive internationalisation strategy.

♦ An internationalisation leader

♦ An academic/teaching coordinator

♦ An educational developer

♦ An administrative staff member

♦ An ICT/Blended learning expert 

♦ Two students



Module 1:

Diversity and Inclusivity in 

Internationalisation

ICI 

Inclusive Comprehensive Internationalisation

Enhancing global learning opportunities for ALL students



Intended Learning Outcomes

Module 1. Diversity and inclusivity in internationalisation

After this module: 

1. I can explain the ICI definition of inclusive comprehensive internationalisation.

2. I can identify the different stakeholder groups at my institution that are involved in or are 

affected by inclusive internationalisation.

3. I can Identify and analyse the challenges to inclusive internationalisation in HE at my 

institution.



1. Definition of ICI

2. The WHY?

3. ICI Framework

4. Self-assessment results BINGO

5. Collage of the ICI Framework Dimensions

6. ICI Framework Dimensions

7. 6 Pillars of Comprehensive Internationalisation

8. Group discussion on causes, problems and 

behaviours

9. End of Module Reflection

AGENDA OF THE MODULE



ACTIVITY 1.1

Definition of Inclusive Internationalisation 

The project has developed the following definition of inclusive
internationalisation:

Inclusive internationalisation is a continuous critical institutional 

dialogue and purposeful action by all stakeholders in the university 

to ensure every student has the opportunity to benefit from 

internationalisation based on the values of transparency, equity, 

and respect, and on awareness of unintended and systemic 

implications.



ACTIVITY 1.2

WHY?

What problem is ICI trying to solve?  

Is internationalisation reaching ALL students?

If not, WHY not?

Which type of students are missing out?

What helps? What hinders this?



WHO?

ACTIVITY 1.3

Who are the stakeholders that need to be involved?

When we talk about Inclusive Comprehensive Internationalisation, who

are the stakeholders that we need to include?

Who, in your institution, plays a role?



The ICI Framework

Self-assessment 

(part 1) – desk 
research

Strategy
lntent (strategic goals,

Objectives, actions and

allocated resources)

Dimensions of lnclusivity
lnfluence

Attitude
Transparency

Boundary-crossing Collaboration
Academic & professional interdisciplinarity

lntercultural competence

Multilingual competence

Inclusive lnternationalisation
lntended and unintended

positive and negative

outcomes

Self-assessment (part 

2) – Interviews / 

Focus Groups



ICI Dimensions: Influence

ldentification: 

How the various student stakeholder groups are 

identified, and who identifies these students 

Participation: 

Which blockers and enablers influence students' 

participation in international opportunities 

Representation: 

How students are involved in the decision 

making on accessible internationalisation 

opportunities

Co-creation: 

How students are involved in the co-

creation of a portfolio of international 

opportunities in the curriculum 

Dimensions of Inclusivity
Influence 
Attitude

Transparency



ICI Dimensions: Attitude

Systemic

(pro-active)

Ad hoc

(reactive)

Deficit Asset
Dimensions of Inclusivity

Influence 
Attitude

Transparency
Under-represented 

students are 
perceived as the 

problem. 
Policies and practices 
are there to repair or 
bring up to standard.

Under-represented 
students have 

intrinsic value. Based 
on values of equity 
and respect. The 

System is considered 
the main blocker. 

Higher education 
institutions reactively 

solve exclusionary 
policies and 
practices. 

Valuing diversity is 
incidental and 
associated with 

efforts of individual 
members of a higher 
education institution.



ICI Dimensions: Transparency

Dimensions of Inclusivity
Influence 
Attitude

Transparency

Hidden for all
Known to some, 

and hidden to the 
dominant majority

Known to the 
dominant 

majority, and 
hidden to some

Known to all

Inspired by the Johari window (Luft, J., & Ingham, H. (1961). 

The Johari window)



ACTIVITY 1.4

Dimensions of Inclusivity

In groups, make a collage of images from 

magazines to represent what does influence, 

attitude and transparency mean to you with 

regards to inclusivity. 

Then show it to the other groups and explain why 

you have chosen those images.

Dimensions of Inclusivity

Influence 

Attitude
Transparency



Diversity through our Eyes



ACTIVITY 1.5 

BINGO
for Self-assessment results

In the BINGO handout you can see nine statements coming forward from

the self-assessment process at the different ICI Institutions. Among them

there are three that are coming from your institution.

Discuss in your group:

- Which ones do you think could be applicable to your own institution,

and why?

- Select which three statements are actually from your institution and

place them in the BINGO grid from top left to bottom right (see blue

arrow)

The group that gets all three right first is the BINGO winner!



6 pillars for Comprehensive Internationalisation
The descriptions in the ICI Framework are inspired by the American Council of Education (ACE )Framework

for Comprehensive Internationalisation

Institutional commitment & policy

Partnerships and networks

Mobility

Faculty and staff support  

Curriculum and co-curriculum 

Leadership and structure



ACTIVITY 1.6 GROUP DISCUSSION 

Think of the three issues identified in the BINGO 

activity

Discuss in your group:

- What could be the problem/-s behind each 

one of these issues?

- To which one/-s of the 6 pillars are they 

linked?

- You have  15 minutes! 

Joint discussion:

- Can we suggest inclusive solutions?

(Remember the inclusivity dimensions of the 

ICI Framework: Influence, Attitude and 

Transparency!) 

Institutional commitment & policy

Partnerships and networks

Mobility

Faculty and staff support  

Curriculum and co-curriculum 

Leadership and structure



ACTIVITY 1.7 Coming full circle...

How does what we have seen link with the definition?

Let’s look at it again and reflect on this together

Inclusive internationalisation is a continuous critical 

institutional dialogue and purposeful action by all stakeholders 

in the university to ensure every student has equal opportunity 

to benefit from internationalisation based on the values of 

transparency, equity, and respect, and on awareness of 

unintended and systemic implications.



ACTIVITY 1.8 
End of Module Reflection

How does what we have

seen connect with your

own work environment?



Module 2:

The Hidden Curriculum and 

Involving ALL Students

ICI 
Inclusive Comprehensive Internationalisation

Enhancing global learning opportunities for ALL students



Intended Learning Outcomes

Module 2. The hidden curriculum and involving ALL students.

After this module: 

1. I can explain the concept of the hidden curriculum.

2. I can give examples of the hidden curriculum in the different contexts at my institution.

3. I can explain the impact of the hidden curriculum on student participation in internationalisation at 

home and abroad.



AGENDA OF THE MODULE

1. Case Studies

2. Understanding types of curriculum

3. Focus on Hidden Curriculum

4. Imagine scenarios

5. Hidden curriculum video

6. Iceberg

7. Roleplay these scenarios 

8. Reflecting on these hidden curricula messages 

9. End of Module Reflection



ACTIVITY 2.1 Case Study

In a team meeting a lecturer muses about a specific student with a colleague 

saying: “My impression is that this programme is way over his head. He does not 

engage much and is not participating in the study abroad opportunity.”

His colleague replies: “I am not sure about the programme being over his head. I 

agree that he does not engage much, so I talked to him after class, and he 

explained that he is the carer for his father in his family and this responsibility is 

almost 24/7. I believe that he is a bright student, who just needs appropriate help.

I’ve directed him to support services and I am working with him to find other 

forms of international learning opportunities.”



ACTIVITY 2.1 
Questions for reflection

o  What is the problem within this case study?

o  Which positive behaviour do you observe?

o  Which approach would this institution need to include students such as  

the example student in international learning opportunities?

o  What short term actions can you take to enhance the support in your 

institution?

You have 10 minutes to discuss on the case
The questions for reflection provide some guidance for this discussion



Types of Curriculum

There are 3 types of curriculum in the field of Education:

⮚ FORMAL CURRICULUM

⮚ INFORMAL CURRICULUM

⮚ HIDDEN CURRICULUM

The curriculum is the central pathway to learning for all students 

regardless of their background, goals, and abilities. An 

internationalised curriculum ensures that all students are exposed to 

international and global perspectives, that they can build 

intercultural competence at home, and that these are included in 

institution’s learning outcomes and assessments.



FORMAL CURRICULUM: definition

The “formal” curriculum consists of the courses, lessons, and learning 

activities students participate in, the knowledge and skills educators 

intentionally teach to students, and the student services that 

enable learning (Leask, 2015; Mackin, 2019).



INFORMAL CURRICULUM: definition

The informal curriculum is typically described as a set of co-curricular 

activities. These activities are not credit bearing but still aid in 

developing soft skills and enhancing the student learning. For 

example, this aspect is addressed through clubs and other student 

activities (UKEssays, 2015).



The Hidden Curriculum

The hidden curriculum refers to the unwritten, implicit, and often unintended 

messages, values, norms and perspectives communicated to learners 

(Mackin, 2019). It encompasses all the unspoken expectations for 

appropriate student behaviour and is part of both the formal and informal 

curriculum.

The hidden curriculum can be seen as an implicit socialisation process that 

involves the transfer of values, norms, and procedures conveyed through an 

institution's culture and structure, affecting student learning.



curriculum

http://www.youtube.com/watch?v=NuLhmDE9Exo


ACTIVITY 2.2 



ACTIVITY 2.3 Identify the hidden curriculum at 
your institution

Think about the video you just saw.

Could you think of examples related to 

Internationalisation within your own context? How do 

these examples relate to

• Values

• Norms

• Procedures

Think for yourself first, pair with your neighbour, and after 

that share with the plenary



ACTIVITY 2.4 

Role play with imagined scenarios

Imagine a scenario that could happen in your own institution involving the 

hidden curriculum related to internationalisation

Think of a story and represent it in a role-play, no longer than 5 minutes

Use your creativity

You have 30 minutes to prepare it



Reflecting on these scenarios
ACTIVITY 2.4 

CONTIINUE

After each represented scenario: 

• What were the hidden messages?

• How could that scenario have been more inclusive? 



ACTIVITY 2.5 End of Module Reflection

2021-1-ES01-KA220-HED-000027552

How does what we have
seen connect with your
own work environment?



Module 3: Boundary-crossing 

collaboration

ICI 

Inclusive Comprehensive Internationalisation

Enhancing global learning opportunities for ALL students



Intended Learning Outcomes

Module 3. Boundary-crossing collaboration.

After this module:

1. I can explain the concept of boundary crossing and its impact on collaboration with diverse groups and 

stakeholders.

2. I can evaluate how my professional position affects my actions to include every student in 

internationalisation.

3. I can connect multiple stakeholders to enhance inclusive comprehensive internationalisation within 

higher education institutions.



AGENDA OF THE MODULE

1. What is boundary crossing?

2. Boundary crossing in the ICI Framework

3. Identifying stakeholders

4. ICI Attitude Dimension

5. Enacting Boundary crossing

6. Exploring the boundaries

7. Coming full circle: think of your actual role

8. End of Module Reflection



ACTIVITY 3.1 
What does Boundary-crossing 

Collaboration mean to you?



The ICI Framework

Strategy
lntent (strategic goals,

objectives. actions and

allocated resources)

Dimensions of lnclusivity
lnfluence

Attitude
Transparency

Boundary-crossing Collaboration
Academic & professional interdisciplinarity

lntercultural competence
Multilingual competence

Inclusive lnternationalisation
lntended and unintended

positive and negative

outcomes



Boundary-crossing Collaboration

Boundary-crossing collaborative competence (BCC) is understood as the stakeholders’ capability to successfully 

collaborate with colleagues (academics and administrators) and students who are possessing diverse 

perspectives and values, as well as beliefs, and hold different interests, perspectives, and needs that may stem 

from their varied backgrounds in terms of e.g. , professional role, disciplinary field, culture, religion, age, gender, 

physical and mental capabilities, sexual orientation, socio-economic status, life situation, etc. and their possible 

intersections.

This collaboration may involve communication through multiple languages or language usages and extending 

beyond one’s own disciplinary or administrative domains.

BCC is relevant for the ICI: 

⮚To understand the diverse perspectives and needs for inclusive comprehensive internationalisation.

⮚To engage relevant stakeholders to work together to enhance inclusiveness of internationalisation activities.



DEFINITIONS

Boundary Crossing

• Efforts people take to collaborate across different perspectives 

and practices.

Boundary-crossing Learning Mechanisms

• A 4-stage process evoked by boundaries that can enhance learning across 

boundaries: 1) Identification, 2) Coordination, 

3) Reflection, 4) Transformation

Boundary-crossing Collborative Competence

• Knowledge, skills and attitudes that enable a person to recognise, seek, appreciate and utilize 

different perspectives and work across them.

Adapted from Fortuin, K. P. J., Post Uiterweer, N. C., Gulikers, J. T. M., Oonk, 

C., & Tho, C. W. S. (2020). 



Connection: Boundary Crossing with Stakeholders

• Boundary Crossing is about 

engaging with different 

types of stakeholders

• First step in the Boundary 

Crossing is to identify these 

stakeholders



ACTIVITY 3.2 

Identifying Stakeholders

• Come up with as many different stakeholders that you 

think are important for inclusive internationalisation within 

our institution.

• Write one stakeholder per Post-it and place them in the 

flipchart for others to see. Join the same or similar 

stakeholders together making groups or categories. 



ACTIVITY 3.3 Exploring the Boundaries
or Taking somebody else’s perspective

• Discuss in your ‘stakeholder role group’ the following challenge:

“Many students do not participate in international 

opportunities. Why?”

⮚ Think of possibilities your stakeholder role offers,

⮚ What limitations does your role have?

⮚ Identify other stakeholders that you think are critical for

addressing the limitations.

• Be prepared to present the possibilities and limitations to the other groups while identifying 

stakeholders that are critical for addressing the limitations.



Let’s Enact Boundary Crossing
or How to work together across different perspectives

ACTIVITY 3.4 

• Now in your mixed ‘stakeholder role groups’, 

combine the expertise of different roles to 

develop a strategy to address the problem:

“Many students do not participate in international 

opportunities. Why?”

• Which systemic institutional factors function as 

blockers to participation?

• How can you improve the situation ?



ACTIVITY 3.5 ICI Framework Dimensions: 
Attitude Dimension 

Critical review: 

Where does your solution 

fit and how could it be 

turned into a systemic 

asset approach?

Systemic

(pro-active)

Ad hoc

(reactive)

Deficit Asset
Dimensions of Inclusivity

Influence 
Attitude

Transparency
Under-represented 

students are 
perceived as the 

problem. 
Policies and practices 
are there to repair or 
bring up to standard.

Under-represented 
students have 

intrinsic value. Based 
on values of equity 
and respect. The 

System is considered 
the main blocker. 

Higher education 
institutions reactively 

solve exclusionary 
policies and 
practices. 

Valuing diversity is 
incidental and 
associated with 

efforts of individual 

members of a higher 
education institution.



ACTIVITY 3.6 

Now think of your actual role

• Think of your actual professional role at your institution and the 

different stakeholders you interact with. From this perspective, list 2-3 

main insights you got from trying to take on another perspective and 

collaboration with different ‘stakeholder role groups.

• How can you apply these insights?

• Think individually and make a note. Then, discuss with people next to 

you, and share the main points with the group.



How can we cross boundaries?

Boundary-crossing Learning Mechanism 

Based on Gulikers, Judith (2020) "Examples of boundary crossing 

learning activities"

1. Identification

• Identify one’s own 
expertise and one’s 
own limitations

• Identify other 
perspectives 
relevant for the 
project and problem 
at hand

• Identifying relevant 
stakeholders

2. Coordination

• Contact other 
people

• Collaborate 
purposefully with 
other people

3. Reflection

• Perspective 
making and 
learning from each 
other:

> (Re)consider 
perspectives

> Learn from other 
people

> Stimulate others to 
learn (general)

4. Transformation

•Product-related: 
> Start: Intend to develop a 
new, sustainable practice
> Process: Envision new 
practices during project 
process
> Product: Integrate various 
perspectives, interests or 
expertise in a final product
> Follow-up: Stimulate a 
follow-up on project results

•Intra-personal transformation:
> Envision to work / approach 
things  differently as a person
> Intend to change your 
(future) behavior due to 
gained insights and 
perspectives
> Integrate new perspectives 
or gained insights to redefine 
your (professional) identity
> Stimulate further personal 
and professional 
development based on the 
current results/experiences



ACTIVITY 3.7 
End of Module Reflection

How does what we have

seen connect with your

own work environment?



Module 4:

Inclusivity in an International 

Collaborative On-line 

Environment
ICI 

Inclusive Comprehensive Internationalisation 

Enhancing global learning opportunities for ALL students



Intended Learning Outcomes

Module 4. Inclusivity in an international collaborative online environment

After this module: 

1. I can describe the main opportunities and challenges of inclusive online international 

collaboration.

2. I can explain how the ICI model can be used to address challenges of international 

online collaboration.

3. I can apply appropriate tools and activities to create more inclusive participation in an 

international online setting.



AGENDA OF THE MODULE

1. Share an on online experience

2. What is COIL?

3. Why COIL? Reflections

4. What can hinder inclusion in COIL?

5. Testimonials. Video

6. Phases of Online Collaboration

7. End of Module Reflection



ACTIVITY 4.1 

Have you experienced an online event/learning or training 

where inclusivity or diversity has been compromised? 



What is COIL? 

COIL (Collaborative Online International Learning) or Virtual Exchange is a 

term used to describe "technology-enabled, sustained, people-to-people 

education programs” in which communication and interaction takes 

place between individuals or groups who are geographically separated, 
with the support of educators and/or facilitators. 

It is a pedagogic methodology that was born in the State University of 
New York in 2004. (www.coil.suny.edu)

http://www.coil.suny.edu/


What is COIL? 

C
COLLABORATIVE: We work together, collaboratively, with another 

academic, with other students of a different culture, learning how 

to collaborate, work in teams, experiential learning. 

O ONLINE: is the means to connect, communicate and develop the 
task at hand. Use of virtual tools. Digital literacy. 

I
INTERNATIONAL cross-cultural learning. We bring the world to the 

classroom, offering an international experience to non-mobile 
students. 

L LEARNING: learning from others, learning about our subject, 
learning from different cultural points of view, learning about 

ourselves. 



ACTIVITY 4.2 WHY?

Why COIL and what does it have to do with 

inclusivity? 

Important Reflections:

● What are the benefits of COIL? Can we make a list?

● Why do you think that we are focusing on online learning in the context of

inclusivity?

● How can it add to the existing mobility schemes (not instead of them)?

● Could it replace physical mobility? Does it offer the same benefits?



Phases of an Inclusive 

Online Collaboration Model

Discovering

• Awareness of own 
perspective

• Own frame of 
reference

Exchanging

• Awareness of other 
perspectives

• Creating space to 
exchange 
perspectives

Embedding

• Critically seeking 
other perspectives

• Applying different 
approaches

2021-1-ES01-KA220-HED-000027552



Let’s look at testimonials 



ACTIVITY 4.4 

Let’s reflect on the testimonials that we watched 

● What surprised you of the testimonials?

● How do you think diversity was approached in the project?

● What issues could hinder inclusivity in COIL?

● What could be the hidden curriculum of COIL?

● How can we make it more inclusive?



ACTIVITY 4.5 End of Module Reflection

How does what we have

seen connect with your

own work environment?



Module 5:

Scenarios and Roadmaps 

Towards Inclusive 

Comprehensive 

Internationalisation
ICI 

Inclusive Comprehensive Internationalisation 

Enhancing global learning opportunities for ALL students



Intended Learning Outcomes

Module 5. Scenarios and roadmaps towards inclusive comprehensive internationalisation 

After this module: 

1. I can IMAGINE an ideal scenario that I would like my institution to reach regarding inclusive 

comprehensive internationalisation.

2. I can BUILD a realistic and concrete plan or roadmap to advance in my vision. 

3. I can SET UP checkpoints to correct, adjust and reformulate steps of this roadmap as it is being 

implemented. 



AGENDA OF THE MODULE

1. The planning cycle

2. Analyse

3. Recalling the ICI Bingo issues

4. Consultants’ dialogue

5. Being concrete at our level

6. Imagining an ICI dream for my HEI

7. Drawing our Plan

8. Linking it to the 6 pillars

9. Coming full circle: ICI definition again

10. End of Module Reflection



How to design a roadmap 

for ICI and prepare for it?



Cycle
Analyse

Check Imagine

Implemen
-tation

Be 
Concrete

Be 
Realistic



Let’s remember the issues of our institutions that emerged from the Bingo (activity 1.4). 
Those issues and any others that we have encountered throughout the training course 
will constitute our basic analysis for the purpose of this module. Based on this, we can 
embark on the following steps of the cycle. 

ISSUE 1
ISSUE 2
ISSUE 3

Institutional issues (raised in the Bingo activity) 



Cycle – Step 1: ANALYSE

Analyse

Check Imagine

Implemen
-tation

Be 
Concrete

Be 
Realistic



Cycle – Step 2: IMAGINE

Analyse

Check Imagine

Implemen
-tation

Be 
Concrete

Be 
Realistic



ACTIVITY 5.1 

I have a dream…

Imagine your institution with an already embedded 

inclusive comprehensive internationalisation approach. 

How would it be? 

Dream big!

• Individually or in a small group from same 

unit/department for 5 minutes

• Discuss with people next to you/in bigger groups to 

share your dreams



Cycle – Step 3: BE REALISTIC

Analyse

Check Imagine

Implemen
-tation

Be 
Concrete

Be 
Realistic

1. We have analysed the issues of 

our Institution

2. We have imagined big: our 

university as an inclusive 

comprehensively 

internationalised institution

3. Now, in order to be realistic, we 

will bring the rest of the thinking 

and activities of this module to 

the level of our unit/department 

or individual work position. 

Ready? 



ACTIVITY 5.2 

So let’s make the dream realistic

The Consultants’ Dialogue

(Remember: at your unit or individual work position level!)

In groups of three or four participants:

1) One individual participant (role A) briefly presents their issues or concerns regarding 

their own contribution to ICI from their own job position/unit, their foreseeable 

challenges and difficulties... (2 minutes).

2) The rest of the group members (role B) discuss among themselves their own ideas on 

those issues, any type of ideas in a brainstorming mode. Only among themselves as if A 

was not there (A should take notes but let them talk without interrupting or 

participating in the discussion) (5 min)

3) Participant A thanks them for their ideas and discussion without replying to what they 

have shared or giving their opinion.  

Now, another group member takes role A. 

(Afterwards these ideas and others can be included in the Concrete Plan, next step).



Cycle – Step 4: BE CONCRETE

Analyse

Check Imagine

Implemen
-tation

Be 
Concrete

Be 
Realistic



• In your unit/department team or individually, start making a plan. 

• You can use the template provided. 

• You can use the ideas provided in the previous exercise. 

• Starting with the outcome or KPI (Key Performance Indicator) helps to keep 

the outcome sought in mind and find the appropriate actions to achieve it. 

• The plan should include: 

ACTIVITY 5.3 
Make your plan

Objective 1: xxxxxx

Outcome / KPI ACTION CALENDAR WHO
TARGET 
GROUP BUDGET



ACTIVITY 5.4 
How does your plan identify the 6 pillars?

Institutional commitment & policy

Partnerships and networks

Mobility

Faculty and staff support  

Curriculum and co-curriculum 

Leadership and structure

Questions on the Plan: 

1. Identify which pillar/s are 
represented in your plan. Which 
action corresponds to which pillar? 

2. How does your plan relate to the 
other pillars maybe not represented? 

3. How does it link to institutional 

commitment? 

4. What do we need from the other 
pillars to have the plan move 
forward? 

5. How does it match the vision/mission 
of your institution? 



Cycle – Steps 5, 6: IMPLEMENTATION, CHECK –

Continue the Dialogue
Analyse

Check

Continuous and Systemic 

process. In the implementation, 

there must be check-points to 

correct and review

Imagine

Implementation

Be 
Concrete

Be 
Realistic

Links with the activity in 

the wrap up section



ACTIVITY 5.5 Coming full circle...

How inclusive is your plan? How continuous and critical is it?

Let’s look at it again and reflect on this together

Inclusive internationalisation is a continuous critical institutional 

dialogue and purposeful action by all stakeholders in the university 

to ensure every student has the opportunity to benefit from 

internationalisation based on the values of transparency, equity, 

and respect, and on awareness of unintended and systemic 

implications.



ACTIVITY 5.6 

End of Module Reflection

How does what we have

seen connect with your

own work environment?



Wrap-up of the ICI Course

ICI 

Inclusive Comprehensive Internationalisation 

Enhancing global learning opportunities for ALL students



Let’s recall the Overarching Intended Learning Outcomes

After completion of the five modules of the training programme participants are 

able to: 

1. Explain the relevance and need for a focus on comprehensive inclusive 

Internationalisation.

2. Give examples of systemic and hidden exclusionary policies and practices at 

their own institution.

3. Start a conversation within their own institution or department on how to 

address systemic and hidden exclusionary policies and practices (roadmap).



Let’s Draw Our Roadmaps ACTIVITY 6.1 



ACTIVITY 6.2 Gallery walk



Let’s check expectations...



Oh! And very important: the survey!

Pre Post

Keep your code safe!
Use the SAME code for Pre- & Post-

THANK YOU for taking your time to do it! It is crucial for us! 



References

ACE American Council on Education. https://www.acenet.edu .

ACE American Council on Education (n.d.). Comprehensive Internationalisation Framework. https://www.acenet.edu/Research-

Insights/Pages/Internationalization/CIGE-Model-for-Comprehensive-Internationalization.aspx.

Akkerman, Sanne F., and Arthur Bakker: "Boundary Crossing and Boundary Objects". In Review of Educational Research. Vol. 81, No. 2. June 2011. Pp.

132–16.

Amaral, A. (2022): “Equity in Higher Education: Evidences, Policies and Practices. Setting the Scene”. In Tavares, O., Sá, C., Sin, C., Amaral, A. (eds):

Equity Policies in Global Higher Education. Issues in Higher Education. Palgrave Macmillan, Cham. https://doi.org/10.1007/978-3-030-69691-7_2 .

Bamber, V., & Stefani, L. (2015). "Taking up the challenge of evidencing value in educational development: from theory to practice". In, International

Journal for Academic Development, 21(3), 242–254. https://doi.org/10.1080/1360144X.2015.1100112.

Barkley, E. F., Major, C. H., & Cross, K. P. (2014). Collaborative learning techniques: A handbook for college faculty. John Wiley & Sons.

Barnett, R. (1997). Higher education: A critical business. McGraw-Hill Education. UK.

Bates, J. (2018). SUCTI Train the Trainer course. Erasmus+ collaborative partnership project. 2016-1-ES01-KA203-02564.

Beelen, J., & Jones, E. (2015). “Redefining internationalization at home”. In A. Curaj, L. Matei, R. Pricopie, J. Salmi, & P. Scott (Eds.). The European higher

education area: Between critical reflections and future policies. Pp. 59-72. Springer. https://doi.org/10.1007/978-3-319-20877-0_5 .

https://www.acenet.edu/
https://www.acenet.edu/Research-Insights/Pages/Internationalization/CIGE-Model-for-Comprehensive-Internationalization.aspx
https://doi.org/10.1007/978-3-030-69691-7_2
https://doi.org/10.1080/1360144X.2015.1100112
https://doi.org/10.1007/978-3-319-20877-0_5


References

Deardorff, D.K. (2006): “Identification and assessment of intercultural competence as a student outcome of internationalisation”. Journal of Studies in

International Education. 10(3). Pp 241-266.

United States Coast Guard: Diversity Management Handbook: A Guide for Organisational Change. 12/3/2009. Web-based Leaders' Toolkit, Technology

Workforce Partners. 2002 https://www.dcms.uscg.mil/Portals/10/CG-1/diversity/docs/pdf/Diversity_Management_Handbook.pdf .

De Wit, H., & Jones, E. (2017). “Inclusive internationalization: Improving access and equity”. In H. de Wit, J. Gacel-Ávila, E. Jones, & N. Jooste (Eds.). The

globalization of internationalization: Emerging voices and perspectives. Pp. 167-180. Routledge.

De Wit, H., Hunter, F., Howard, L., & Egron-Polak, E. (2015). Internationalisation of higher education. Brussels: European Parliament. 10, 444393.

EQUiiP Educational Quality at Universities for inclusive international Programmes Project. https://equiip.eu/ .

Fernández, D.P., Ryan, M.K. & Begeny, C.T. "Recognizing the diversity in how students define belonging: evidence of differing conceptualizations,

including as a function of students’ gender and socioeconomic background". In Soc Psychol Educ 26, 673–708 (2023). https://doi.org/10.1007/s11218-

023-09761-7

FIU COIL (n.d.): "What is COIL Collaborative Online International Learning?". https://www.youtube.com/watch?v=hOL2du0hR9E .

https://www.dcms.uscg.mil/Portals/10/CG-1/diversity/docs/pdf/Diversity_Management_Handbook.pdf
https://equiip.eu/
https://doi.org/10.1007/s11218-023-09761-7
https://www.youtube.com/watch?v=hOL2du0hR9E


References

Fortuin, K. P. J., Post Uiterweer, N. C., Gulikers, J. T. M., Oonk, C., & Tho, C. W. S. (2020). Training students to cross boundaries between disciplines,

cultures, and between university and society: Developing a boundary crossing learning trajectory. In J. van der Veen, N. van Hattum-Janssen, H.-M.

Jarvinen, T. de Laet, & I. Ten Dam (Eds.), SEFI 48th Annual Conference Engaging Engineering Education, Proceedings (pp. 752-760). (SEFI 48th Annual

Conference Engaging Engineering Education, Proceedings). https://www.sefi.be/wp-content/uploads/2020/11/Proceedings-2020-web.pdf#page=752.

Gregersen-Hermans, J. (2021): “Integrating intercultural competence in the curriculum”. In: J. Gregersen-Hermans and K.M. Lauridsen (Eds.).

Internationalising Programmes in Higher Education – An Educational Development Perspective. Routledge. Pp 52-63.

Gregersen-Hermans, J., Camacho, M. & Casals Sala, M. (2024). Enhancing the Quality of Education through Inclusive Internationalisation: The ICI

Framework. Erasmus+ co- funded project Inclusive Comprehensive Internationalisation. 2022 – 2025.

Gregersen-Hermans, J., Casals Sala, M. & Whitsed, C. (2021): “Internationalisation for all: Belonging or not, that is the question”. ACA Think Pieces.

2021. Article 7.

Gregersen-Hermans, J., Kemmeren, C., Lebbink, M. & van den Heuvel, C. (2024). ICI Self-Assessment Tool and Guidelines. As an Annex to the ICI

Framework. Erasmus+ co- funded project Inclusive Comprehensive Internationalisation. 2022 – 2025.

Gulikers, Judith: "Examples of boundary crossing learning activities". In BC Toolbox. Wageningen University and Research. 2020.

https://edepot.wur.nl/566880

https://www.sefi.be/wp-content/uploads/2020/11/Proceedings-2020-web.pdf#page=752
https://edepot.wur.nl/566880


References
Gulikers, Judith: “Team building exercise based on boundary crossing learning mechanisms”. In BC Toolbox. Wageningen University and Research.

2020. https://edepot.wur.nl/577112 .

Gulikers, Judith & Carla Oonk: "Questions to ask to trigger reflection on BC learning". In BC Toolbox. Wageningen University and Research. 2022.

https://edepot.wur.nl/567927 .

Hauck, Mirjam (2019): "Virtual exchange for (critical) digital literacy skills development". In European Journal of Language Policy, Liverpool University

Press. Volume 11, Issue 2, Autumn 2019. Pp. 187-210. https://muse.jhu.edu/pub/105/article/737425/summary .

Hauck, Miriam: "Critical Digital Literacy through Virtual Exchange" (video), Info UNICollaboration. https://www.youtube.com/watch?v=ahPr6RBL32U .

Hudzik, J. K. (2014). Comprehensive internationalization: Institutional pathways to success. Routledge.

Knowles, M, (1970). The Modern Practice of Adult Education: Andragogy versus Pedagogy.

Lauridsen, K.M. & Lauridsen. O. (2018). ”Teacher capabilities in a multicultural educational environment: an analysis of the impact of a professional

development project”. In International Journal for Academic Development. 23(2). 98-109. https://doi.org/10.1080/1360144X.2017.1357557 .

Leask, B. (2015). Internationalisation of the Curriculum. Routledge.

Li, Weijia (2022). "Centering Diversity, Equity, and Inclusion in International Higher Education". In Teachers College Record.
https://journals.sagepub.com/pb-
assets/cmscontent/TCZ/Commentaries%20Collection/2022%20Commentaries/Centering%20Diversity,%20Equity,%20and%20Inclusion%20in%20Inter
national%20Higher%20Education-1667339299.pdf

https://edepot.wur.nl/577112
https://edepot.wur.nl/567927
https://muse.jhu.edu/pub/105/article/737425/summary
https://www.youtube.com/watch?v=ahPr6RBL32U
https://doi.org/10.1080/1360144X.2017.1357557
https://www.google.com/url?q=https://journals.sagepub.com/pb-assets/cmscontent/TCZ/Commentaries%2520Collection/2022%2520Commentaries/Centering%2520Diversity,%2520Equity,%2520and%2520Inclusion%2520in%2520International%2520Higher%2520Education-1667339299.pdf&sa=D&source=editors&ust=1738063546017914&usg=AOvVaw0XCEs7aIxSO6LSBCq3uhKb


References

Lou K., Dean B.: “Signs of change. Global Diversity Puts New Spin on Loden’s Diversity Wheel”. 

https://www.scribd.com/document/486902822/Global-Diversity-Puts-New-Spin-on-Loden .

Luft, J., & Ingham, H. (1961): “The Johari window”. Human relations training news, 5(1). 6-7.

Mackin, R., Baptiste, S., Niec, A., & Kam, A. J. (2019): “The hidden curriculum: a good thing?”. Cureus. 11(12).

Oonk, Carla & Karen Fortuin: "Identification of your own and others’ expertise". In BC Toolbox, Wageningen University and Research. 2022.

https://edepot.wur.nl/567920 .

Oonk, Carla, Judith Gulikers, Perry den Brok and Martin Mulder: "Stimulating Boundary Crossing Learning in a Multi-Stakeholder Learning

Environment for Sustainable Development". In International Journal of Sustainability in Higher Education. 23(8). December 2022. Pp 21-40.

https://www.researchgate.net/publication/358097628_Stimulating_Boundary_Crossing_Learning_in_a_Multi-

Stakeholder_Learning_Environment_for_Sustainable_Development .

Ramdas, S., Slootman, M., & van Oudenhoven-van der Zee, K. (2019). The VU Mixed Classroom Educational Model. Vrije Universiteit Amsterdam.

Saliari, Stella: “Walking the talk in inclusion and diversity”. EAIE Blog. European Association for International Education. 28 Feb 2023.

https://www.eaie.org/resource/practicing-inclusion-diversity.html .

Siri, A., Leone, C., & Bencivenga, R. (2022). “Equality, diversity, and inclusion strategies adopted in a European University Alliance to facilitate the

higher education-to-work transition”. Societies, 12(5), 140. https://doi.org/10.3390/soc12050140 .

https://www.scribd.com/document/486902822/Global-Diversity-Puts-New-Spin-on-Loden
https://edepot.wur.nl/567920
https://www.researchgate.net/publication/358097628_Stimulating_Boundary_Crossing_Learning_in_a_Multi-Stakeholder_Learning_Environment_for_Sustainable_Development
https://www.eaie.org/resource/practicing-inclusion-diversity.html
https://doi.org/10.3390/soc12050140


References

Satar, Müge (2021): "Introducing virtual exchange: towards digital equity in internationalisation". In Virtual exchange: towards digital equity in 

internationalisation. Pp.1-13. 

https://www.researchgate.net/publication/353932489_Introducing_virtual_exchange_towards_digital_equity_in_internationalisation?enrichId=rgr

eq-374698ea00bee4eefaa6ec941bb9b819-

XXX&enrichSource=Y292ZXJQYWdlOzM1MzkzMjQ4OTtBUzoxMDU4NjQxNTM2OTA1MjE2QDE2Mjk0MTEyMTk0NDQ%3D&el=1_x_3&_esc=publicatio

nCoverPdf. 

Stevens Initiative (n.d.): "What is Virtual Exchange?". https://www.youtube.com/watch?v=KxunF4cZPdw .

UKEssays (2018): “Differentiate Among The Formal The Informal And The Hidden Curriculum”. https://www.ukessays.com/essays/education/formal-

the-informal-and-the-hidden-curriculum-education-essay.php .

Wageningen University and Research Centre (n.d.): “Boundary crossing explained”. https://www.wur.nl/en/education-programmes/boundary-

crossing/boundary-crossing-explained.htm .

https://www.youtube.com/watch?v=KxunF4cZPdw
https://www.ukessays.com/essays/education/formal-the-informal-and-the-hidden-curriculum-education-essay.php
https://www.wur.nl/en/education-programmes/boundary-crossing/boundary-crossing-explained.htm


References

Wageningen University and Research Centre (n.d.). Knowledge Clip: Boundary Crossing Learning Mechanisms. Boundary Crossing @ Wageningen

University. 2021. https://wur.yuja.com/V/Video?v=100025&node=&a=955682017&autoPlay=1 .

Wageningen University and Research Centre (n.d.). Knowledge Clip: Cultivating your Boundary Crossing Competence (duration 4:59 min). Boundary

Crossing @ Wageningen University. 2021. https://wur.yuja.com/V/Video?v=100027&node=419523&a=228273546&autoplay=1 .

Wageningen University and Research Centre (n.d.). Knowledge Clip: The Importance and Relevance of Boundary Crossing. Boundary Crossing @

Wageningen University. 2021. https://wur.yuja.com/V/Video?v=100029&node=&a=1302428638&autoPlay=1 .

Wageningen University and Research (n.d.): Knowledge Clip: What is a Boundary, a Practice and Boundary Crossing?. Boundary Crossing @

Wageningen University. 2021. https://wur.yuja.com/V/Video?v=100044&node=&a=870164545&autoPlay=1 .

SUCTI Systemic University Change Towards Internationalisation Project. https://suctiproject.com/ .

SUCTIA Systemic University Change Towards Internationalisation for Academia Project. https://suctia.com/ .

SUNY COIL Center. (n.d.). “What is COIL?” SUNY COIL Center. Retrieved from https://online.suny.edu/introtocoil/suny-coil-what-is/.

Vieira, D., Mutize, T., & Chinchilla, J. R. (2020). Understanding access to higher education in the last two decades. Higher Education for All.

https://wur.yuja.com/V/Video?v=100025&node=&a=955682017&autoPlay=1
https://wur.yuja.com/V/Video?v=100027&node=419523&a=228273546&autoplay=1
https://wur.yuja.com/V/Video?v=100029&node=&a=1302428638&autoPlay=1
https://wur.yuja.com/V/Video?v=100044&node=&a=870164545&autoPlay=1
https://suctiproject.com/
https://suctia.com/
https://www.google.com/url?q=https://online.suny.edu/introtocoil/suny-coil-what-is/&sa=D&source=editors&ust=1738063546000578&usg=AOvVaw04Fh9UzzfK9SIhn1-P70rx


Licenze slide



Authorship
Editorial Board (in alphabetical order): Marina Casals Sala, Jeanine Gregersen Hermans, Tiina Piipponen, Marina Vives Cabré.

The ICI project has been built following an iterative process of co-creation and inclusive peer review. We acknowledge the contributions of every 
individual that has taken part into this process and especially the institutional core-team members. These have included the following: 

Universitat Rovira i Virgili (URV): Marina Casals Sala, Mar Camacho Martí, Tàrek Lutfi Gilabert, Alba Medina Allué, Marina Vives Cabré, Marouane 
Laabbas el Guennouni, Andrea Giner Jiménez, Verónica Gutiérrez, Malka San Lucas, Margareta Wessels

Amsterdam University of Applied Sciences (AUAS): Carla van den Heuvel, Mira Lebbink, Charlotte Kemmeren, Oliver van der Ende, Eva Haug, 
Marwa Al Amri, Aya Damali, Henk Pennings, Boutaina El Atmani

Adam Mickiewicz University (AMU): Joanna Domagala, Anna Basińska, Anna Michniuk, Kostiantyn Mazur, Jagoda Jaskuła, Adrian Trzoss, Jagoda
Górecka, Jagoda Czechlewska, Tamara Kotlińska

Federico ll University of Naples (UNINA): Alessandro Arienzo, Alessia Caso, Elena Dell’Aquila, Maria Florencia González Leone, Barbara Sbordone, 
Gabriel Vernacchia

Metropolia University of Applied Sciences (MUAS): Niina Huovinen, Lotta Kuosmanen, Suvi Ruippo, Adriana Mustelin, 
Lari-Alexander Koskinen, Anne Perkiö, Tiina Piipponen

And Gregersen-Hermans Consultancy: Jeanine Gregersen-Hermans Consultancy



THANK YOU! 


